CARNAGILL COUNTY PRIMARY SCHOOL

SPECIAL EDUCATIONAL NEEDS AND INCLUSION POLICY

It is our responsibility to provide a broad and balanced curriculum for all our pupils. We believe all the children in our school community have the right to effective learning opportunities and endeavour to achieve this by setting suitable learning challenges, responding to pupil’s diverse needs and overcoming barriers to learning and assessment for every child.

AIMS

All children to:

1. Be happy and feel secure.

2. Be included.

3. Achieve the very best of which they are capable.

4. Have access to a broad balanced and relevant curriculum.

5. Demonstrate personal development and growth.

6. Make good progress.

7. Experience wider activities leading to greater independence.

8. Make effective independent decisions.

All staff to:

Be well equipped to identify and meet needs.

Identify children’s needs early.

Plan effective interventions.

Evaluate and revise interventions regularly.

All parents/carers to:

Be kept informed at all times.

To have the opportunity to be fully involved and report back.

OBJECTIVES

1. Be happy and feel secure.

· Provide a secure and caring environment.

· Use positive and supportive language.

· Use praise to celebrate achievement.

· Set suitable learning challenges.

· Provide opportunities for parents and children to celebrate achievement together
2.     Be included
· All children to be given a sense of belonging whatever their social, ethnic or cultural background.

· Children to be fully included by compensating their needs.

· Wherever possible children with sensory impairments and/or physical disabilities to be given access to all areas of the curriculum.

· Provide a range of resources to suit particular individual or group work needs e.g. brailler, speech games.

· Differentiate within class teaching to enable all children to achieve their full potential.

2. Achieve the very best of which they are capable

· All teaching staff carry the SENCO/Inclusion role in their own class.

· Use effective assessment and monitoring (on-track, Foundation Stage profile, observational as well as written assessment (where appropriate), parental views). 

· Provide high quality learning opportunities and materials. 

· Use positive and supportive language with pupils.

· Intervene early to promote progress. 

· Make effective use of outside agencies.

· Liaise effectively with parents and carers.

3. Have access to a broad balanced and relevant curriculum 
· Plan differentially and set targets for individuals and groups (IEPs.).
· Provide support in an effective manner. 
· Involve parents by providing formal and informal information. 
4. Demonstrate personal development and growth.
· Use praise to reinforce all aspects of personal development 

· Celebrate all achievements.

· Involve parents in celebrating success and achievement.

· Recognise and celebrate personal achievements as a whole school.

· Personal development targets to be included on IEP’s wherever appropriate.

· Use effective personal and social assessments and record sheets to show development and growth. (SEAL)

5. Make good progress
· Set SMART targets, which are reviewed regularly.

· Use appropriate teaching styles to meet the needs of the children.

· Encourage parents to be involved.

6. Experience wider activities leading to greater independence.
· Children to work in a variety of different groups with opportunities to work with partners and friends of all abilities.

· Appropriate use of support staff.

· Children to have individual responsibilities in school/classroom.

7. Make effective independent decisions.
· All children to be given the opportunity/guidance to make choices regarding certain activities 

· Increase children’s responsibilities in school where they can feel secure in their decisions.

8. Be well equipped to identify and meet needs.
· Liaise regularly with parents and keep up to date with home situations/health etc.

· Early Years staff to be given information regarding interpreting the Foundation Stage Profiles.

· Each member of staff to be given training and information to support pupils with specific needs i.e. Visual impairment awareness, autistic spectrum, 

· Effective communication with SENCO and outside agencies to keep up to date with new developments.

9. Identify children’s needs early.

· FS1 staff to gain early information from parents and with SENCO liaise with Health Visitors, NSPCC workers etc. about difficulties pre-Foundation Stage.

· Use of ‘On Track’ and Foundation Stage Profile to highlight areas of weakness at an early stage.

· Regular communication with parents and pupils to ensure any concerns are noted/discussed and addressed.

10. Plan effective interventions.
· All IEP targets to be SMART targets.

· All planned interventions to be known to all staff working with the child 

· Parents/carers to be seen as partners working alongside teachers to create an effective learning intervention.

· Good communication with parents, outside agencies and SENCO.

· Where appropriate children to discuss their future targets and celebrate in their own achievements.

11. Evaluate and revise interventions regularly.

· Good communication between Teachers and Teaching Assistants, to ensure information about targets/children’s progress is monitored.

· Interventions to be reviewed and evaluated on a termly or half-termly basis.  Future planning to be based on this information. 

· Progress to be regularly shared and discussed with parents/carers.

· Children to be involved where appropriate in discussing and evaluating their progress.

12. Parents/carers to be kept informed at all times.
· Class teacher to keep parents/carers fully informed from the initial concern.

· Information to be exchanged in a sensitive way.

· Parents/carers and teachers to work in partnership setting and meeting targets for IEP’s.

· To jointly celebrate success however small.

· To understand and be involved at all stages of SEN according to the Code of Practice

Placing children on the school’s register of Special Education Needs.
· Children whose prior attainment or FS Profile is low enough to cause serious concern will be recorded as having a low prior attainment and noted as Early Years Concern/School Concern. Their progress will be closely monitored.  Where provision is made for them which is additional to and different from that which is made for all pupils, they will be registered at Early Years Action/School Action and have an IEP.

· In Key Stages 1 and 2 where it is decided that additional provision is required, the child will be registered at School Action and an IEP drawn up by the class teacher in liaison with the SENCO, the parents/carers and where appropriate the child.

· The SENCO will maintain a record of children whose prior and current attainment gives cause for concern but whose needs are met within the school’s differentiated curriculum planning.  These children will not be registered at Early Years/School Action but their progress will be closely monitored.  

When a child is identified as having SEN the Class Teacher and SENCO will:
· Ensure that the child’s parents/carers are aware of the local authority’s Parent Partnership Service.

· Ensure that parents are kept informed from the start of any SEN provision and notify any changes.

· Use information arising from the child’s previous educational experience to provide starting points for the development of an appropriate curriculum for the child.

· Identify and focus attention on the child’s skills and highlight areas for early action to support the child within the classroom.

· Use the curricular and Foundation Stage Profile to allow the child to show what they know, understand and can do and celebrate their strengths, as well as to identify any learning difficulties.

· Ensure that ongoing observation and assessment provide regular feedback to teachers and parents/carers about the child’s achievements and experiences and that the outcomes of such assessment form the basis for planning the next steps of the child’s learning.

· Involve parents in developing and implementing a joint learning approach at home and in school. 

Deciding to place a child at Early Years/School Action

The triggers for intervention through Early Years/School Action could be the teacher’s or others’ concern, underpinned by evidence, about a child who despite receiving differentiated learning opportunities:
· Makes little or no progress even when teaching approaches are targeted particularly in a child’s identified area of weakness.

· Shows signs of difficulty in developing literacy or mathematical skills, which result in poor attainment in some curriculum areas.

· Presents persistent emotional or behavioural difficulties, which are not met by the behavioural management techniques usually employed in the school.

· Has sensory or physical problems, and continues to make little or no progress despite the provision of specialist equipment.

· Has communication and /or interaction difficulties, and continues to make little or no progress despite the provision of a differentiated curriculum.

What is adequate progress for children with SEN?

Adequate progress can be defined in a number of ways as follows: 

· Closes the attainment gap between the child and their year group.

· Prevents the attainment gap growing wider.

· Is similar to that of children starting from the same attainment baseline, but less than that of the majority of children.

· Matches or betters the child’s previous rate of progress.

· Ensures access to the full curriculum.

· Demonstrates an improvement in self-help, social or personal skills.

· Demonstrates improvements in the child’s behaviour.

· Demonstrates that a higher level of independence is achieved.
If after suitable provision has been made and reviewed, adequate progress is not observed the SENCO will consider a move to Early Years/School Action Plus.  This is characterised by greater involvement of external agencies.

Early Years/School Action Plus

Where schools seek the help of external support services, the child’s records will be shared in order to establish which strategies have already been employed and which targets have been set and achieved.  They can then advise on new and appropriate targets for the child’s IEP and on accompanying strategies. The SENCO will liaise with outside agencies and ensure that they give appropriate advice and support to both parents and colleagues.

The external specialist may act in an advisory capacity, or provide additional specialist assessment or be involved in teaching the child directly.  

The resulting new IEP for the child should set out fresh strategies for supporting the child’s progress. The delivery of the interventions recorded in the IEP continues to be the responsibility of the class teacher.

If the SENCO and the external specialist consider that the information gathered about the child in insufficient, and that more detailed advice must be obtained from other outside professionals, then the consent of the child’s parents must be sought.
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